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MULTICULTURAL EDUCATION 

Research based reflection 
Examples of  activities for the classroom 

Scientific perspective 
on migration 

Castro	Varela	&	Mecheril	2010,	43.	

§  Focus on education and migration: How to deal with 
diversity related to migration? 

§  Change of paradigm in discussion on intercultural 
education (Dirim 2010) 
§  Consideration of category „power“ 
§  Consideration of postcoloniality  
§  Critical questioning in using the concept of „culture“ as a 

category 
§  Critical approach on racism: Problematic concept of antiracism 

(„culture“ as hidden way for speaking about race 
(Rommelspacher 2010) 

§  Generation of „we “ and „not-we“ categories 
 
  Pedagogy of migration:  
  Critical questioning about classification of belongings 

From intercultural education  
to a pedagogy of migration 

(Mecheril	2010)	 36	

§  Danger of culturalization: creation of relations 
of belonging in form of we/not-we  or we/the 
others – categorizations. Culture as  als single-
side explanation in the context of migration and 
multilingualism? We cannot explain everything 
through a cultural linse. 

 
§  Pedagogy of migration focuses on a ‚natio-

ethno-cultural‘ Dimension in the analysis of 
communicative processes and situations in 
the educational context. We/not-we 
phenomena are scrutinized and reflected. This 
enables changes in the pedagogical practice.  

Pedagogy of migration  
(Mecheril 2004, 2010) 
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„Migrationspädagogik“ 
Definition 

37	

„Migra>onspädagogik	 bezeichnet	 einen	 Blickwinkel,	 unter	 dem	 Fragen	

gestellt	und	thema>siert	werden,	die	bedeutsam	sind	 für	eine	Pädagogik	
unter	 den	 Bedingungen	 einer	Migra4onsgesellscha7.	 […]	 ‚Migra>on‘	 ist	

eine	Perspek>ve,	die	von	vornherein	anzeigt,	dass	die	Einengung	auf	eine	

kulturelle	 Betrachtung	 der	 mit	 Wanderung	 verbundenen	 Phänomene	

unangemessen	ist.“	(Mecheril	2015,	37)	

Ausländerpädagogik		(„Pedagogy	for	foreigners“)		
	

Interkulturelle	Pädagogik	
	

Migra4onspädagogik	

Anerkennung	der	Migra4onstatsache:		
inklusiv,	reflexiv,	diskriminierungs-	und	rassismuskri4sch	

Migra4on	as	a	perspec4ve	
and	as	a	fact:	

Pedagogy	of	migra4on	
should	be	inclusive,	

reflec4ve,	cri4cal	towards	
discrimina4on	and	racism	

Meaning	of	intercultural	
educa4on?	

 “Borders? Oh yes, they do 
exist indeed! In my travelling 
I have found out many of 
them: they all lie in the minds 
of some people!” 

 Thor Heyerdhal (norwegischer 
Reisender) 

Thinking	in	categories...	
...	or		disconstruc4ng	categories?	

38	

	Ques4oning	one‘s	aNtudes	and	representa4ons	
	through	cri4cal	thinking	and	language	biographical	
	reflexion!	

 	

•  Iden4ty	as	a	natural	
phenomena:	
–  Sta>c	character	
–  Individual	Iden>ty	constructed	
on	basis	of	immediate	social	

context	(birth,	family,	

neighbourhood,	work,…)	

•  Iden4fica4on	by	
individual	choice:	
–  Dynamic	character	

–  Iden>ty	contructed	on	basis	
of	ethical/moral	values		

with	universal	validity	

Conflic4ng	approaches	of	
cultural	iden4ty	(1)	

39	

Conflicting approaches of 
cultural identity (2) 
–  Iden>ty	as	an	abstract	concept:	
iden>fica>on	processes	are	not	
doubted,	(associated	with	
languages,	tradi>onal	
representa>ons,	psychological,	
social,	ecomonical	criterias	...)		

–  Group	is	stronger	than	
individuals	

–  Tend	to	become	exclusive	
(na>onal	iden>ty,	ethnicity,...)	

–  Iden>ty	forma>on	as	a	
dynamic	and	life	long	
process	:	the	„natural“	
perspec>ve	is	shaped	by	life	
experience	and		educa>on	

–  Increase	of	self-awareness	
and	personal	responsability	

–  Inclusive	approach	(Focus	
placed	on	individual)	

40	
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Reflective Activity for 
Student Teachers: 
Learning Diary 
§  Personal development with collection of reflections, 

own „discoveries“ and authentic materials: 
 

§  Cultural identities: reflection on one‘s sense of 
cultural identity and the extent to which this sense of 
identity is/was challenging in daily life/during the 
mobility (reflection on one‘s culture – concept of 
otherness) 

§  Comparative analysis of sociolinguistic practices 
between “home” and “host” or another cultural context 

§  Stereotypes and critical incidents in intercultural 
communication : search for evidence of attitudes and 
incidents (irritation due to misunderstanding, cultural 
clash, comportamental differences, language, ethical 
values, etc.) 

§  Critical reflection on one‘s development of 
intercultural competence: asking questions 

Identities in  
migration societies 

One can only 
define herself/
himself in 
relationship 
with the 
„other“. 

About Beliefs 
Myself and the Others 

43	

„Fish	is	fish“,	a	children	book	
from	Leo	Lionni	 

What is going 
on outside of 

the pond? §  How do I speak 
about the others? 

§  How do I imagine 
their living 
environment? 

§  How do I value their 
way of living? 

§  Any prejudices about 
certain languages 
and cultures? 

§  … 

hdp://pagesperso-orange.fr/arkham/thucydide/lycee/premiere/na>onalisme/na>onalismes.html	

Prejudices 

Humorous card of Europe, 1871-1872 
Rivalities in Europe, by the drawer Madol 
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Tintin in the Congo, a Belgian 
comic written in colonial time 
(1930) 

hdp://upload.wikimedia.org/wikipedia/commons/a/a9/Busch_Werke_v3_p_477.jp	

	

Picture Story Plüsch und Plum, 
Wilhelm Busch (1832-1908) 

•  An4semi4sm	in	the	
19th	century	

Fün7es	Kapitel	
Kurz	die	Hose,	lang	der	

Rock,	

Krumm	die	Nase	und	

der	Stock,	

Augen	schwarz	und	

Seele	grau,	

Hut	nach	hinten,	

Miene	schlau	– 		

So	ist	Schmulchen	

Schievelbeiner.	

(Schöner	ist	doch	

unsereiner!) 		

The arrival,  
from Shaun Tan 

	

•  Shaun	Tan	evokes	universal	aspects	of	an	
immigrant's	experience	through	a	singular	

work	of	the	imagina>on.		

•  Because	the	main	character	can't	

communicate	in	words,	the	book	forgoes	

them	too.		

hdps://www.theguardian.com/childrens-books-site/gallery/2014/oct/17/shaun-tan-

the-arrival-diverse-books-gallery	

PLURILINGUAL EDUCATION 
Dimension of languages, pedagogical approaches 
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Dimensions	of	language?	

Language	and	culture:	
which	kind	of	
rela4onship?		

Language	and	educa4on:	
equal	rights	for	all?	

49	

Successful learning in 
multicultural settings: 
Experience of Moises 

Observa>on:	

• What	does	the	

teacher	do?		

• What	does	

Moises	feel?		

• How	does	his	
family	act?	

• …	 50	

Look	at	the	video:
hdps://www.youtube.com/watch?v=I6Y0HAjLKYI&feature=player_embedded		

Impacts of migration 
on education 

Disponiertheit-Kontext-Dissonanz bzgl. sprachlicher 
Ressourcen (DIRIM/MECHERIL 2010, DIRIM/DÖLL 2011) 
 

	 	Discrepancy	between	Resources	broought	along	by	the		

	 	pupils	and	expecta>ons	of	school	

Socio-economical	

differences	

Different	grades	of	

proximity	to	

educa>on	in	families	
Quality	of	pedagogical	

work		in	dealing	with	

languages	should	be	

ques>oned	
Ignoring	differences	=	

reinforcing	

discrimina>on	

51	

The power of languages  
1.  Enable children to get access to education through language and 

in turn to get access to languages through education.  
2.  Reinforce social hierarchies and enable to discriminate minorities 

when the political power privileges the dominant national 
language or those of specific ethnic groups.  

 
Human rights to education are violated when the child 
has no right to maintain his or her mother tongue and 
to develop it further in school. 

52	

	The	close	interweaving	between	languages	and	cultures	 	should	be	

	emphasized	in	intercultural	educa>on.		

Raising	awareness	for	languages:		
•  s>mulates	the	reflec4on	on	aNtudes	in	social	and	mul>cultural	contexts		

•  increase	the	development	of	adequate	pedagogical	strategies	for	more	social	
cohesion	
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Language and political / 
social power 
Valuing languages.... 

 „Our conception of language has been constructed 
 through socio-political rather than linguistic 
 criteria“  (Bilingual Education in 21st Century, Ofelia Garcia, 2011)                                                                              

§  First and second language, foreign language, language for 
teaching, language of education, specific language, daily life 
language, young people‘s language, regional and local language, 
dialect, ...  

§  Endangered languages, mother tongue‘s loss or proscription, 
spechlessness, language death 

§  Vernacular language and standard language:  
§  „Languaging“, i.e. in multilingual school settings = 

contextualised social practice  
§  Standard: normative language, codified by a „dominant“ group 

and wide- spread by state institutions like educational 
institutions (Garcia, 2011) 

53	

Story of a life 

§  Text from Aaron Appelfeld on languages, chapter 18 
 

Importance of  
mother tongue 

§  Mother tongue/first language = 
controversial concepts 

§  Familiy language(s) seems to 
better comply with the reality 
(Brizíc 2013) 

 
§  „Whithout language, everything is 

chaos and confusion and fear ot 
things you needn‘t be afraid of. 
Without language, one‘s naked 
character is exposed.....Whihout a 
mothe tongue, a person has a 
defect. „ 

    

•  What	is	a	mother	tongue?	
•  First	language	versus	first	

languages?	
•  Speechlessness/Language	

death?	

 „What will become 
of me without a 
language?“  
(in Appenfeld, 2004, 18, 107-111)  

Functional 
plurilingualism 

    = Educational goal :  
§  Targeted development of specific competences (= those 

needed to use language in a natural context) 
§  Continuous support by the development of individual 

language profiles 
§  Preparation to LLL 

Func4onal	language	
competences	of		
a	plurilingual	person:	
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Pedagogical approach: 
Working with biographies and 
narratives 

Development of intercultural awareness through 
biographical and narrative approach  

57	

Ra4onale	
•  Auto-/biographical	and	narra4ve	approach:	
characterized	by	a	self-reflec>ve,	person-centered	
and	dialogical	way	of	working		

•  Reflec4on	on	one’s	own	and	others’	aNtudes:	
while	dealing	with	biographies	student	teachers	
get	awareness	of	cultural	and	linguis>c	diversity		

•  Introspec4ve	reflec4on	concerning	iden44es:	
student	teachers	inves>gate	the	roots	of	their	
behavior	and	aytudes	towards	“otherness”		

Pedagogical approach: 
Working with biographies and 
narratives 

Raising culture awareness through language 
biographies, language portrayals and linguistic 
landscapes 

58	

•  Professionaliza4on	in	the	field	of	intercultural	
educa4on:	

•  Affec4ve	and	personal	commitment:	holis>c	approach	
(aytudes)		

•  Change	of		perspec4ve:	a	core	competence		

•  Reasoning	and	cri4cal	thinking:	a	pedagogical	tool	
•  Crea4vity	for	problem	solving:	preven>on	of	
interpersonal	conflicts	

Linguistic Landscape:  
a sociolinguistical approach 

©	Catherine	Carré-Karlinger	

See	also...	

hdps://murbll.wordpress.com/what-is-linguisi>c-landscapes/	

hdp://mul>lingual.uni-graz.at/projekte/25/linguis>c-landscape-graz.html	

hdps://www.slideshare.net/daveski/linguis>c-

landscape-for-language-students	

	

Language portrayal 
An holistic approach 
Hans-Jürgen Krumm 

60	
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Plurilingual identity... 
Some individual thoughts 
§  Blue French (from colour of school book). Not next to my heart but 

somewhere inside me. Italian is beginning to creek through my body 
into my head. I love it, so it‘s close to my heart. English is my mother 
tongue and my mother‘s favourite colour is yellow. Thinking German 
now (in the head). Multi-coloured mouth – any language could come 
out! Italian stomach – great food – much better than English- English 
legs. I love walking and this seems to be a particular English trait (vgl. 
Krumm; Lucy,14; 2003) 

§  I put English and German in the head because those are the  
languages that I use the most at the moment so I think mostly in 
those 2 languages. Spanish is in my throat because I enjoy speaking it 
the most. French is in my legs because I don‘t speak it very well 
anymore, but it is still somewhere.  I put Chinese in my chest and 
heart area because that‘s where my feelings are, and since all my 
morals and rules are in Chinese, everything to do with emotional 
evaluation etc. is done in Chinese. (vgl. Krumm; Pong 22, 2002) 

Language portrayal 
Maria from Portugal 

“English is in the very core of me, and it occupies 
most of my body and mind. There’s also a 
significant amount of brain, connected solely to my 
mouth, that allows me to speak Portuguese - it 
doesn’t come from any other place but my brain, 
whereas English comes from my whole body. Maybe 
because I grew up around it, bombarded by MEDIA 
and not in the most peaceful of relationships with 
the Portuguese language (I find it hard and of 
difficult expression). There’s also a gap between my 
emotions and the accessibility to the words to 
express them/ it’s represented in green. The black 
veins represent the places to which language gets 
to and comes from. The red, Spanish, is relatively 
peaceful in my mind-frame. I understand it and can 
somehow speak it. French, I learned it for three 
years, but I still can barely understand it (it’s there, 
never the less). „ 

62	

Identity Texts 
(Cummins, 2006; Cummins & Early, 
2010) 
“the products of students’ creative 
work or performances carried out 
within [the pedagogical space of the 
classroom]... insofar as students 
invest their identities in these texts 
(written, spoken, visual, musical, 
dramatic or combinations in 
multimodal form) that then hold a 
mirror up to students in which their 
identities are reflected back in a 
positive light. When students share 
identity text with multiple 
audiences... they are likely to 
receive positive feedback and 
affirmation of self in interaction 
with these audiences.. (p. 60)” 

63	

Identity text  
(Cummins, 2006; Cummins & Early, 2010) 

64	
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What is Translanguaging? 
§  Video (Ofelia Garcia: about 12 minutes) 

https://www.youtube.com/watch?v=Z_AnGU8jy4o 
•  Definition of translanguaging? 
•  Which place/role do schools in you country give to other 

first languages than the language of schooling? 
•  Can you imagine didactic concepts taking into account 

pupils‘ first languages in your professional context? 
§  To go further: Translanguaging: Practice Briefs for 

Educators  
Joanna Yip & Ofelia García, Ph.D., The Graduate Center, 
City University of New York 
http://traue.commons.gc.cuny.edu/volume-iv-issue-1-
fall-2015/translanguaging-practice-briefs-for-educators/ 
 

Networked	Language	Learning	
How	does	it	work?	

European	language	policies	recommenda4ons,	Council	of	Europe,	2015	
Handbook	for	Curriculum	development	and	teacher	training		
hdp://www.coe.int/t/dg4/linguis>c/Source/Handbook-Scol_final_EN.pdf	

hdps://encrypted-tbn1.gsta>c.com/images?q=tbn:ANd9GcS733f1qk-rQylsFkv2VYv4kg0s-rNpcEWJKDt6NoV5YIk7rTud	

ECML	Project	MARILLE:			Majority	language	instruc4on	as	basis	for	plurilingual	educa4on		
hdp://marille.ecml.at/MARILLE/Video/tabid/2594/language/en-GB/Default.aspx	

Didactical approaches and models  
for bi-/plurilingual education 
1.  Do you know/refer to approaches for plurilingual education in your 

professional field? 
2.  Approaches recommended by international experts in education and 

language teaching: 
•  Translanguaging (language practices are considered as a single 

language repertoire; this has important implications for teaching the 
language of schooling  as a second language)  

•  CLIL (Content and Language Integrateg Learning) 
•  Language Support in all Subjects = Sprachbewusster Unterricht 

(Cognitive academic language  support in subject teaching) 
•  Continuous Language Developement across the Curriculum = 

Durchgängige Sprachbildung (FörMiG in Germany, QUIMS in 
Switzerland / whole school approaches) 

•  SIOP Model (Sheltered Instruction Observation Protocol) 
•  CALLA (Cognitive Academic Language Learning Approach: for providing 

comprehensible instruction for English Language Learners in ESL or 
bilingual programs) 

•  ... 

Focus on learning process: 
Austin‘s butterfly 

§  https://www.youtube.com/watch?v=hqh1MRWZjms 
 
§  „As teachers, we often accept students’ output as 

the result of students’ ability at any given time, 
without being aware that by going over the product 
several times, and encouraging and guiding 
students’ work on it, the result can be much 
improved.“  

 
§  http://pluriliteracies.ecml.at/Portals/4/publications/

pluriliteracies-Putting-a-pluriliteracies-approach-
into-practice.pdf 
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Supporting Learning 
Processes through 
Language(s) 

Bridging the gap between 
school requirements and 
pupils‘ resources 

Teachers	should	know	
how	to	devolop	our	
acdemic	language	in	

all	subjects!	

QUIMS 

•  Quality in multiculural schools”  (since 2008, local 
education authority Zürich, Switzerland) 

§  „Support for urban schools with a high percentage of 
socially disadvantaged and migrant pupils��(Markus 
Truniger) 

§  main objectives: good school performance, equal 
chances of school success, good social integration 

§  Read more: 
http://www.vsa.zh.ch/internet/bildungsdirektion/ 
vsa/de/schulbetrieb_und_unterricht/
qualitaet_multikulturelle_schulen_quims.html  

Whole school approach 
Language Promotion  

•  promotion of literacy 
•  assessment of language skills 
•  promotion of L1, promotion of reading skills 

 

Promotion of School Success 
•  cooperative learning 
•  inclusion of parents 
•  assisted tasks 
•  holistic assessment 
•  differentiated learning support 

 

Promotion of Integration 
•  culture of acceptance 
•  participation of intercultural mediation persons 
•  establishment of parent‘s council) 
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Continuous Language 
Development 
FörMig Project in Germany 

3 focus points: 
§  Language support based on individual language 

diagnosis: selected tools,  language pofile, literacy 
development  and language development of bilingual children 

§  Continuous language development within all-day 
educational offers and after school support (multilingual 
education) 

§  Language in professional training (labour market) 
 
Structure: 
•  Local or regional language development planning 

(home and school): Partnership between kindergarten, 
primary school, local authority, educational authority, 
parents, after-school centre, library, psychological support, 
Internet platform and project coordinator  

•  Professional development: monitoring, evaluation; 
guidelines, materials; external expertise; networking 

Continuous Language 
Development 
 in FörMig Model 

•  Language	development	as	

cross-curricular	task	in	all	

subjects			

•  Assignment	for	the	whole	

school	

•  Aimed	at	immigrant	as	well	as	

na>ve	children	

•  Consider	advantage	of	extra-

curricular	areas	

•  Coopera>on	with	parents	

•  Transi>on	between	

educa>onal	ins>tu>ons	

•  Connec>on	between	

languages	

FörMig concept:  
vertical and horizontal coherence  
(Duarte, 2012) 

§  Description of vertical junctions :  
§  Transition phases in education biographies 

(between kindergarten/primary school and primary 
school/secondary)  

§  Description of horizontal junctions:  
§  Relations between languages, subjects and learning 

areas,  
§  Between languages in and outside of school, and 

learning situations in and outside of school, 
§  Between different  languages (first, second and 

foreign languages).  

75	

Vielen	Dank!	

Thanks a lot! 

Kiitos!	

Merci beaucoup! 

Mille	grazie!	
¡Muchas	gracias!	

Muito obrigado! 

Faleminderit!	

Շնորհակալություն!	

Hvala!	

Благодаря!	

Ευχαριστω!	

Děkuji!	Tak!	Tänu!	

Takk! 

Paldies!	Ačiū!	

Dank	je	wel!	

Grazzi!	

Dziekuie!	
Mersi!	

D´akujem!	

Tack!	

Благодарам!	

Go	raibh	maith	agat 

þakka!  pateik4es	

спасибо	


