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Author’s Introduction: 

This kit presents a course, Promoting active citizenship,  that was designed, developed and implemented 
in higher educational institutions (HEI) that were members of the CURE PROJECT.      

CURE is part of the European Commission's programs aimed to support the modernization of higher 
education in the European Union's partner countries of Eastern Europe, Central Asia, the Western 
Balkans and the Mediterranean region through international collaboration that promotes projects that 
contribute towards defined regional priorities    (http://eacea.ec.europa.eu/tempus/).      

 
CURE is an ERASMUS+ joint curriculum reform program aimed to promote active citizenship social 
involvement and democratic values in higher education in general and in teacher education training 
programs in particular in Israel and in Georgia.  The program officially was launched on October 15, 2016 
and ends on October 14, 2019.    The Cure consortium unites 17 institutions from six  countries.   Around 
75 professionals and students participated in different aspects of the program.  It is a multi-dimensional 
program that includes the designing, developing and piloting of new courses on various topics of civic 
education, the training of our faculty in innovative ways of teaching about civic education (e.g. Value 
and Knowledge Education, Community/project/problem/social based learning, narrative approaches, 
etc); establishing Centers of Social and Civic Involvement in our Israeli and Georgian university campuses 
that develop and implement a wide range of activities in the community; faculty training workshops and 
more.  Details about CURE and its programs can be accessed through our website at:  
https://cure.erasmus-plus.org.il/ . 

Cultivating active, informed, critical,  reflective and engaged citizenship is a condition for a living and 
viable democracy. Viability means, among others, an inclusive, sustainable society by bringing diverse 
groups (ethnicity, religion, gender, sexual orientation, etc.) together in developmental, dialogical and 
participatory ways. Educational institutions of all kinds have a responsibility for ensuring and fostering 
these ideas and practices - this at a time of many new examples of people learning to live together 
creatively as well as new challenges of living together (xenophobia, racism, violence, political alienation 
and the rise of fundamentalism and are struggling with questions about multiculturalism, etc.). These 
competencies are vital in student teachers if they are to create good enough learning environment for 
their own pupils, teach active citizenship, and become active citizens themselves. 
 
We believe that healthy, thriving, sustainable societies require, more so than ever, active and informed 

citizens and diverse spaces in which democratic values are practiced and  promulgated. We need citizens 

who feel their voices are heard and matter in the shaping of public policy; and who experience cultural 

inclusivity as a natural and dynamic part of who they are and of the good society. We live at a time when 

racism, xenophobia, fundamentalism and antipathy towards the other - whether the  migrant, Jew or 

Muslim - threaten the possibilities of meaningful dialogue and mutual understanding across difference. 

By democratic values we are not simply thinking of representative democracy - as important as this is, 

but of participative processes that facilitate the experiential learning of a democratic ethos across civil 

society. These can happen in the workplace, trade unions, local communities, schools and other 

educational institutions. They can become spaces where citizens meet and private troubles are 

translated into a language of public deliberation and debate. We believe that an infusion of democratic 

life contributes to the health of both individuals and representative democracy itself. It helps create 

http://eacea.ec.europa.eu/tempus/
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respect for the rule of law, the rights of self and the other, and an understanding that all voices are of 

value, as societies seek to learn their way to more peaceful, sustainable and inclusive futures.   

 

We believe too that the qualities of good citizenship and democratic values, in multicultural societies, 

can be promoted and achieved through teacher education and by the competencies and values of 

teachers working in diverse educational settings. It is teachers who engage with children (our future 

citizens), young people and adults, at all stages of development, and the nature and quality of that 

interaction, and what is learned within it, are crucial in the search to create questioning, empathic, 

dialogic and relational ways of being. Classrooms and the quality of learning within them can be a 

location for the formation of active, informed, critical and reflexive students who matter greatly in the 

struggle to create viable and informed democracies.  

 

In addition, our students need to be involved in creating sustainable communities which bring diverse 

groups together in meaningful dialogue, to learn new ways of resolving potential social and cultural 

conflict. Diversity embraces different cultures, ethnicities, religions, gender, class, sexual orientations, 

etc., at all levels, from the local to global, from the micro, to the meso to the macro; and it involves 

challenging the oppressions that dominate particular marginalized groups. Educational organizations of 

all kinds have a responsibility for ensuring the promulgation of democratic ideals and their practical 

manifestation in the wider institution and society. There are many good and creative examples of 

people learning to live and learn together across difference, as well as, contrariwise, of breakdown and 

xenophobia, racism, violence, political alienation and fundamentalism. Becoming an active, informed, 

critical and reflexive citizen is vital to the education of student teachers if they, in turn, are to be 

enabled to create good enough learning environments for their pupils. 

 

Creating a culture of active, informed and empathic citizenship can serve as a unifying force and 

foundation in multicultural societies in an increasingly globalized world. In the diversified, multiethnic, 

and multi-religious societies of today, in which migration and mobility are the new norms, the 

experience of national identity and cultural belonging are redefined, and the significance of national 

borders blurred. Cultivating active citizenship and democratic values offers a way to create greater 

acceptance, justice, cultural pluralism, and in the reduction of rampant inequalities. Educators are key 

social agents in promoting a dynamic of hope. The role of the educator however requires an 

understanding of democracy as lived experience rather than an abstract formula to be delivered in 

overly didactic ways.  

 

 The course described in this kit aims to:   

● provide both a cognitive and an experiential approach to active citizenship and democratic 

values;  

● provide a venue for discussion of active citizenship and democratic values so that these issues 

become relevant components of everyday life, of a developing collective as well as individual 

consciousness, to inform and shape the goals of professional educators and students of 

education;  
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● raise students’ awareness of their roles and of their responsibilities as promoters of active 

citizenship and democratic values;  

● raise students' awareness of the links between healthy multiculturalism and democracy;  

● address the content of becoming active citizens and strengthening democracy  by promoting 

critical and reflexive thinking and social involvement; and, 

● promoting reflexive social involvement by students in diverse projects. 

 

This course is teacher empowered, and the structure presented here offers a multitude of possibilities 

for them to meet the varied needs of their student bodies and institutions. It utilizes an interactive 

pedagogy and holistic approach. It can be seen as the integration of models for building active 

citizenship and democratic values which include: 1. Knowledge and background; 2. Responsibility and 

accountability; 3. Action and activism; 4.  Experiential learning 

 

The teaching methods detailed below combining:  

1. Lectures;  

2. Dialogue, group discussion;  

3. Checklists, questionnaires;  

4. Group work—summarizing, brainstorming;  

5. Case studies;  

6. Narratives;  

7. Debate;  

8. Analysis;  

9. Action-oriented teaching;  

10. Project-oriented teaching ; and,  

11. Role play   

12. Value and Knowledge Education (VaKE) 
13. Community and service based learning 
14. Project and Problem based learning 
15. Narrative approach  
 

Learning Outcome: 
After completion of the course, students will be able to: 

1. critically and reflexively integrate  the history and development of various forms of democracy 
and the obligations of each individual to build democratic values towards the common good 

2. Differentiate between the theoretical foundations of promoting values of citizenship and the 
actual behaviors that promote active citizenship.  

3. Develop communication skills that enable them to listen to the “other”  and express their “self”  
when in active dialogue or storytelling.  

4. Recognize the dilemmas and challenges that educators encounter in promoting active 
citizenship 

5. Recognize the educator’s responsibility towards the establishment of civic education action in 
the community. 

6. Research and define relevant issues in active citizenship, develop an action-based plan relating 
to this issue, implement the plan, assess its impact and share their experiences with others in 
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the class (PBL/SL) and thereby gain LLL for civic action in their societies (see project) 
 

Suggestions for Assessment Assignments  
1. A portfolio which reflects their own personal journey in understanding the principles and 

dynamics of active citizenship or social involvement in their society.   
2. Reflective narrative account of active citizenship (biographical or of current situation) 
3. Group project that implements an activity that is related to social or civic involvement 
 

We consider this kit as a starting point which supports teachers and faculty in the important mission of 

creating active and informed citizens, and strengthening democratic cultures through teaching and 

learning.       It is our hope that this kit  acts as  a guide which offers a whole range of possibilities 

towards this end.  We encourage readers to be empowered to take risks, and to explore additional 

approaches, methods and tools.  Indeed,  the  responsibility of promoting active citizenship and 

democratic values is a task that is continuous and requires dynamic approaches.  If you have any 

comments or suggestions, please contact one of our authors: 

Evanna Ratner Ph.D. Gordon Academic College of Education and Team Leader of the Course “Promoting 

Active Citizenship”.    ratnere@gmail.com 

 

Annotated Syllabus: promoting active citizenship 

Week №  and 
name of Topic  

Rationale and Objectives  
Learning Outcomes  
Supporting Literature 
Methods of Teaching and Learning  

Activities 

Weeks 1-2:  
Course 
Introduction 

   

Rationale and Objectives  
The aim of this unit is to provide an introduction to 
the structure and topic content of the entire 
course. After the initial introductory lectures, the 
course will  be organised around four broad fields: 

1. Active citizenship and civic engagement. 

2. Diverse Perspectives of Democracy. 

3. Diversity Education. 

4. Promoting Active Citizenship. 

In addition, this unit aims to begin the process of 
consciousness-raising as to the role of educators in 
active citizenship education. Specifically, course 
participants will be introduced to the theory and 
practice of active citizenship as a universal practice 
in democracies as well as to framework for 
understanding, learning and teaching the topic. 

 

Activity 1: 

1. Break the class into 4 

groups.  

2. Have each group read 

one of the ideas of active 

citizenship 

3. Delegate one main topic 

for each group to be 

responsible for and see if 

they feel they should add 

anything to their 

category. 

Activity 2: 

1. Prepare a list of key 

names and events that 

mark the development of 

mailto:ratnere@gmail.com
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This unit aims to begin the process of consciousness-
raising as to the role of educators in 
active citizenship education. Specifically, course 
participants will be introduced to the theory and 
practice of active citizenship as a universal practice 
in democracies as well as to the framework for 
understanding, learning, and teaching the topic. 

Learning Outcomes: 

• Outline the history and development of civic 

education. 

• Differentiate the various structural constructs of 

promoting active citizenship. 

• Describe the structural differences between 

human rights and democracy.   

• Describe  the challenges of human rights 

enforcement 

 
Suggested Methods of Teaching and Learning:    

1. VaKE 

2. Debates 

3. Discussion over the Video clips- what is 

Democracy? https://www.youtube.com/watc

h?v=CbCidCXwr_o 

Suggested Literature:  

• Osler, A.  (2002) Education for Human Rights and 

Citizenship in a Multicultural Society: making a 

difference, Citizenship, Social and Economics 

Education, 5(1), 5-16.  (any work by this author 

is recommended). 

• Tibbits, F. (1996). On human dignity: The need 

for human rights education. Social Education, 60 

(7), 428-431. 

• Education for Human Rights and Citizenship in a 

Multicultural Society: Making a 

Difference:     http://journals.sagepub.com/doi/a

bs/10.2304/csee.2002.5.1.5  

 

 

active citizenship and 

history of the topic 

2. Break the class into 

groups that will then 

create a quiz show 

contest. 

3. Have one representative 

of each team compete 

using their team as 

“helpers”. 

  

Activity 3: 

Fun History Quiz:  

1.  By relating to the 

materials provided in this 

section (articles, clips 

and power point 

presentation), have each 

student create 3 

questions relating to this 

topic. 

2. Divide the class into 

groups. 

3. Have a fun quiz with a 

symbolic prize awarded 

at the end (that can be 

easily shared with the 

whole class). 

Activity 4 

1. View Video clip: What Is The 
Role Of A Citizen In A 
Democratic 
Society  : https://www.youtube.
com/watch?v=THmSD3_UTQ4 

 2.View Video clip: History of 
Human Rights – What are 
human 
rights? https://www.youtube.c
om/watch?v=oh3BbLk5UIQ 

https://www.youtube.com/watch?v=CbCidCXwr_o
https://www.youtube.com/watch?v=CbCidCXwr_o
http://journals.sagepub.com/doi/abs/10.2304/csee.2002.5.1.5
http://journals.sagepub.com/doi/abs/10.2304/csee.2002.5.1.5
https://www.youtube.com/watch?v=THmSD3_UTQ4
https://www.youtube.com/watch?v=THmSD3_UTQ4
https://www.youtube.com/watch?v=oh3BbLk5UIQ
https://www.youtube.com/watch?v=oh3BbLk5UIQ


9 
 

 

  

2. Discuss gaps between history 
development and reality 

 3. Present Eleanor Roosevelt’s 

quote on Human Rights as 

everyday close to home acts      

( discussed in film) 

4. Ask students how to 

operationalize those issues 

expressed in her quote on 

Human Rights on a day to day 

level. 

Week 2:   

Introduction to 
Democracy and 
Active 
Democratic 
Citizenship 
 

 

 

Rationale and Objectives:  

Since educators have a role in promoting and 
reinforcing democracy, it is fundamental that they 
acquire a basic knowledge and understanding of 
these provisions- historical and cultural 
perspectives.  The aim of this unit is to provide 
educators with information and principles of lived 
democracies and representative Democracy through 
presenting and discussing the Universal and pure 
model of democracy and its link to active citizenship 
and civic engagement.  This unit aims to begin the 
process of consciousness-raising as to the role of 
educators in active citizenship  education. 
Specifically, students participants will be introduced 
to the theory and practice of democratic active 
citizenship  as a universal practice in democracies. 
 
Learning Outcomes: The students will be able to:  

• outline the history and development of civic 
education 

• differentiate the various structural constructs of 
promoting active citizenship 

• describe the structural differences between 

human rights and democracy. 

• describe  the challenges of human rights 
enforcement 

 
Supporting Literature:  

● Osler, A.  (2002) Education for Human Rights 
and Citizenship in a Multicultural Society: making a 
difference, Citizenship, Social and Economics 
Education, 5(1), 5-16.  

● Tibbits, F. (1996). On human dignity: The 

Activity 1:  
1. Break the class into 4 

groups.   
2. Have each group read one 

of the ideas of active 
citizenship 

3. Delegate one main topic for 
each group to be 
responsible for and see if 
they feel they should add 
anything to their category. 

Activity 2: 
1. Prepare a list of key names 

and events that mark the 
development of active 
citizenship and history of 
the topic  

2. Break the class into groups 
that will then create a quiz 
show contest. 

3. Have one representative of 
each team compete using 
their team as “helpers”. 

 
Activity 3: 
Fun History Quiz:   
1.  By relating to the materials 

provided in this section 
(articles, clips and power 
point presentation), have 
each student create 3 
questions relating to this 
topic. 

2. Divide the class into groups. 
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need for human rights education. Social Education, 
60 (7), 428-431. 

● J. Rosenau (ed.), Governance without 
Government: Order and Change in World Politics, 
Cambridge, Cambridge University Press, 1992 
 

Suggested Methods of Teaching and Learning:   

•  Lecture 

•  Interactive pedagogy (PBL) 

• VaKE 

 

 

 

3. Have a fun quiz with a 
symbolic prize awarded at 
the end (that can be easily 
shared with the whole 
class). 

 
 

Week 3:  

Understanding 
active 
citizenship and 
civic 
engagement 

Rationale and Objectives:  
Since educators have a role in promoting and 
reinforcing democracy, it is fundamental that they 
acquire a basic knowledge of understanding the  
principles of live democracies and representative 
Democracy through presenting its link to active 
citizenship and civic engagement 
 
Learning Outcomes:  The students will be able to: 
● Outline the major tenets of PAC. 
● Outline the major tenets of the Civic Engagment 
● Examine the history of the emergence 

promoting active citizenship 
● Recognize the structural contribution of active 

citizenship in democracy. 
● Recognize the challenges of promoting active 

citizenship in society. 
 
Supporting Literature: 

J. Rosenau (ed.), Governance without Government: 
Order and Change in World Politics, Cambridge, 
Cambridge University Press, 1992 

Education and Active Citizenship in the European 
Union, Brussels, European Communities, 1998. 

  

Suggested Methods of Teaching and Learning   

• Lecture  

• Interactive pedagogy (PBL) 

Activity 1: Do an activity with 
Citizen Engagement in  History: 
 

1. Why Citizen Engagement 
https://www.youtube.com/wat

ch?v=IwWuLSw-MvI 

2. New models for civic 
engagement 
https://www.youtube.com/wat
ch?v=NpCzIniPZDU  
 
 
End of activity: Stand by me 
https://www.youtube.com/wat
ch?v=Us-TVg40ExM  
 

https://www.youtube.com/watch?v=IwWuLSw-MvI
https://www.youtube.com/watch?v=IwWuLSw-MvI
https://www.youtube.com/watch?v=NpCzIniPZDU
https://www.youtube.com/watch?v=NpCzIniPZDU
https://www.youtube.com/watch?v=Us-TVg40ExM
https://www.youtube.com/watch?v=Us-TVg40ExM
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• VaKE 

Week 4.   

 

Vision of  a 
democratic 
society and 
Levels of  
responsibility  in 
a democracy:  
 

: 

Vision of  a democratic society and 
Levels of  responsibility  in a democracy 
Rationale and Objectives:  
One of the cornerstones of promoting active 
citizenship is the to show how social and individual 
responsibility is important in democracy, especially 
in build democratic society . 

1. What is a democratic society? - The 

characteristic of democratic society 

2. Circle of responsibility (responsibility for 

ourselves, for community, for country)- 

mandatory 

3. The connection between responsibility, civic 

society and democracy- mandatory . 

4. Developing of responsibility – How to do this? 

-optional 

5. Levels of Responsibility - in democracy: what 

does it mean? 

 
Learning Outcomes:  Students will be able to:  

• Explain the meaning  of responsibility in private, 
social and political life 

• Debate and discuss the connection between the 
responsibility for ourselves and responsibility for 
community 

 

Suggested Methods of Teaching and Learning: 

Lectures and discussions  
Case study 

2.  Mind map 
3.  Service-based learning 
4.  Personal experience 

Examples from media (social and traditional ) 
VaKE 
 

Supporting  Literature: 
Bull B.L (2008), A Politically Liberal Conception of 
Civic Education, Stud Philos Educ , 27, 449–460 

Cohen J.L (1998), American civil society talk, 

Philosophy and Public Policy Quarterly, 18 (3), 55-79. 

Activity 1: 

Listen to the song: Heal the 
World: 
https://www.youtube.com/
watch?v=BWf-eARnf6U 

1. Ask the  students to 

express how they feel 

after listening to this 

song. 

2. Discuss how they, as 

future teachers, deal 

with such a situation? 

3. What is their role, as 

teachers, when dealing 

with anyone who are 

affected by conflict 

 
Activity 2: Responsibility: 

• View this 

video:   https://www.youtu

be.com/watch?v=-

QRqIGznHvU  

•  Have the students break 

into groups and give each 

group a country or region 

to investigate Circle of 

responsibility (responsibility 

for ourselves , for 

community, for country), 

attitudes towards 

mandatory responsibility.   

 

https://www.youtube.com/watch?v=BWf-eARnf6U
https://www.youtube.com/watch?v=BWf-eARnf6U
https://www.youtube.com/watch?v=-QRqIGznHvU
https://www.youtube.com/watch?v=-QRqIGznHvU
https://www.youtube.com/watch?v=-QRqIGznHvU
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Sabia D. (2012), Democratic/Utopian education, 

Utopian Studies, vol. 23, no.2 , 374-405.  

J. ,Kahne J.(2004), Educating the “Good” Citizen: 

Political Choices and Pedagogical Goal, Political 

Science & Politics, 37 (2), 241-237 

5.  Lecture 
including  
interactive 
pedagogy and 
the use of 
various 
teaching 
methods 

 

 

The Right to 
Survive 

Understanding the Processes of Social and Civic 
Activism 

 
Rationale and Objectives:  
One of the keys to maintaining a proper civic 
education is a vision of a better society and a belief 
in social engagement. This is not possible without 
knowing what motivates people and what 
discourages to be active in the public sphere. 
Therefore, one of the objectives of the course is to 
equip future teachers in the belief that active and 
engaged society is possible and the second goal is to 
teach them to recognize motivators and social 
restraint so to be able to appropriate them to use. 
 
Topics that will be discussed include:   

1. Factors that motivate people  to activism . 

(e.g. sense of urgency, a sense that their 

action and opinion are important, sense of 

influence )-mandatory 

2. Factors that prevent people form active (e.g. 

sense of be a not part of society)- mandatory 

3.  The pedagogy tools which will be helpful in 

motivation and developing critical thinking 

 Learning outcome students will be able to: 

Analyze  the connection between the motivation 
and prevents from active citizenship  in context to 
the people activism 

Suggested Methods of Teaching and Learning: 

• Lectures and discussions 

• Case study 

• Mind map 

• Service-based learning 

• Personal experience 

• Examples from media (social and traditional ) 

• VaKE 
• Role Playing   role  playing method 

Activity: 1:  

1. Step 1: Lecturer will 

explain the essence of 

active citizenship 

2. Students will work in 

groups and each group 

will find a case of a 

situation when people 

don’t participate actively 

in their community or 

society: do not go our to 

vote, ignore 

environmental issues in 

their neighborhood, etc. 

3. Discuss why people do 

not get involved in that 

particular case. 

4. Possible strategies that 

can be used to engage 

people to get involved in 

that situation. 

5. Brainstorm and make a 

list of reasons that 

prevent people from 

being socially engaged. 

6. Brainstorm and make a 

list of how to engage 

people in social and civic 

issues. 

Activity2:   Analysis of Media 
 Students will select from a 
variety of media, including for 
example films and texts, and 
analyze them in light of PAC. 
Specifically they will highlight 
list of potential options for PAC 
and will also be allowed the 

https://www.cambridge.org/core/search?filters%5BauthorTerms%5D=Joseph%20Kahne&eventCode=SE-AU
https://www.cambridge.org/core/journals/ps-political-science-and-politics
https://www.cambridge.org/core/journals/ps-political-science-and-politics
http://thetrainingworld.com/resources/Training_Methods_and_Activities/Role_Playing/
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http://thetrainingworld.com/resources/Training_Me
thods_and_Activities/Role_Playing/ 

Suggested Literature: 

Goodwin J., Jasper J.M., (2004), Rethinking Social 
Movements: Structure, Meaning, and Emotion, 
Rowman & Littlefield 

Ravitch D., Vietritty J., 2003, Making Good Citizens: 

Education and Civil Society, Yale University 

Tilly Ch. (2004), Social movements 1768-2004, 

Paradigm Publishers.     

 

option of bringing their own 
selected resource). This 
assignment will be presented in 
written format:  a review, a 
powerpoint presentation, or an 
essay.   
Examples: 
Active Citizenship in Chicago: 
Mike Reynolds: 
https://www.youtube.com/wat
ch?v=mT022sajgq0 
 

 
The Obama Presidential Center: 
Where We Are Now: 
https://www.youtube.com/wat
ch?v=mt22NvsTRG0 
 

Activity :  Case study:  

Students should find an 
example  of a situation when 
people don’t participate in 
society activism  such as low 
election frequency or 
environmental protection . 

Making a list of reasons 
avoiding social engagement and 
a list of possible conditions to 
improve social engagement. 

6.  Lecture 
including  
interactive 
pedagogy and 
the use of 
various 
teaching 
methods 

 

 

 

 

Diversity: 

Topics include: Diversity Education Multiculturalism 

and learning social cooperation, the personal is 

political and the political is personal: personal 

experience ,religion, identity ethnical minorities, 

language,   Families, empathy, and learning 

democracy 

 

Rationale and Objectives:  

Diversity Education: A right to be 
different:  Multiculturalism and learning social 
cooperation: the personal is political and the 
political is personal experience - religion, 
language,  Families, empathy, and learning 

Activity 1:  Debate   :  

1.View these you-tube clips and 

have your students debate 

about the different issues 

raised:  The History of American 

Diversity  https://www.youtub

e.com/watch?v=T7WAgMc3C5

A      

 The Immigration History to 

America:  

https://www.youtube.com/wat

ch?v=lBJcqxI7kas 

http://thetrainingworld.com/resources/Training_Methods_and_Activities/Role_Playing/
http://thetrainingworld.com/resources/Training_Methods_and_Activities/Role_Playing/
https://www.youtube.com/watch?v=mT022sajgq0
https://www.youtube.com/watch?v=mT022sajgq0
https://www.youtube.com/watch?v=mt22NvsTRG0
https://www.youtube.com/watch?v=mt22NvsTRG0
https://www.youtube.com/watch?v=T7WAgMc3C5A
https://www.youtube.com/watch?v=T7WAgMc3C5A
https://www.youtube.com/watch?v=T7WAgMc3C5A
https://www.youtube.com/watch?v=lBJcqxI7kas
https://www.youtube.com/watch?v=lBJcqxI7kas
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The Right to be 
Safe 

democracy.    Multicultural education, intercultural 
education, non-racial education, antiracist 
education, culturally responsive pedagogy, ethnic 
studies, peace studies, global education, social 
justice education, bilingual education, mother 
tongue education, integration – these and more are 
the terms used to describe different aspects of 
diversity education around the world. Although it 
may go by different names and speak to stunningly 
different conditions in a variety of socio-political 
contexts, diversity education attempts to address 
such issues as racial and social class segregation, the 
disproportionate achievement of students of various 
backgrounds, and the structural inequality in both 
schools and society. 

 Learning outcomes: Students will be able to: 

• Outline the major aspects of  multicultural 

education 

• Outline the results of cooperation 

and  relationship of other groups and  minorities 

• Examine the history and narratives and 

the  different perspectives of the students 

• Recognize the structural differences between 

human rights and democracy in different 

countries 

• Recognize the challenges of diverse groups in 

other countries 

Compulsory Literature:  

Keast, J.(2007) Religious diversity and intercultural 
education: a reference book for schools pp. 11-39 
http://www.pi-
schools.gr/lessons/religious/europ_diast/Religius_Di
versity_%20and_Intercultural_Education.pdf 

Gollnick, Donna M.(2009) Multicultural education in 

a pluralistic society.Upper Saddle River, N.J. : 

Pearson Merrill (introduction) 

 

Have students discuss and 
analyze their views on diversity 
immigration and different 
narratives 

Activity 2:  Ask students discuss 
in pairs a time they were 
witness to an act of abuse of 
any type against minorities. Ask 
them to describe if they were to 
go back in time how they would 
do things differently 

 

7.  Lecture 
including  
interactive 
pedagogy and 

The Media in a Democratic society  

 Rationale and Objectives: 

 Suggested Activities: 

Activity 1: 

http://www.pi-schools.gr/lessons/religious/europ_diast/Religius_Diversity_%20and_Intercultural_Education.pdf
http://www.pi-schools.gr/lessons/religious/europ_diast/Religius_Diversity_%20and_Intercultural_Education.pdf
http://www.pi-schools.gr/lessons/religious/europ_diast/Religius_Diversity_%20and_Intercultural_Education.pdf
https://cmc.marmot.org/Author/Home?author=%22Gollnick%2C%20Donna%20M.%22
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the use of 
various 
teaching 
methods: 
Dilema, VAKE, 
Narrative 
approch etc. 

 

Democracy and 
the media 

 

 

The media in a democratic society is a 
meaningful and important authority and a functional 
sector. The media  can be treated as positive and 
negative especially in relating to how it can influence 
different issues.   Media has the potential to 
raise civic awareness and enhance civic issues  and 
values.  It can done  through different means of 
communication (traditional and new, social, etc.).      

 Learning outcomes: 

The students will be able to analyze the impact of 
the media through case studies such as: 

•  Watergate 

•  Chernobyl 

•  War Crimes 

• ·Environmental disasters 

The students will be able to explain why certain 
issues are “news worthy” and others are not. 

  Suggested Literature:  

•  Fog, Agner. "The supposed and the real role of 

mass media in modern democracy" (PDF). 

Retrieved 4 April 2012. 

•  Exoo, Calvin F. (2010). The Pen and the Sword: 

Press, War, and Terror in the 21st Century. 

California: Sage Publications. pp. 195–

196. ISBN 978-1-4129-5360-3. 

• Meyer, Thomas; Hinchman, Lew (2002). Media 

Democracy: How the Media Colonize Politics. 

Cambridge: Polity Press. p. 1. ISBN 0-7456-2844- 

 

1.Have students form small 

groups of 4-5 people.   Have 

them ask the questions: 

2. What is the importance of 

the media in a democracy? 

3.  Have you ever been 

influenced by the media? how? 

and why? 

4. What is The importance of 

the  media  in raising civic 

awareness? 

 Activity 2: 

Watch "the Post" trailer: 
https://www.youtube.com/wat
ch?v=nrXlY6gzTTM 
  
 
All The President's Men - Trailer 
https://www.youtube.com/wat
ch?v=vLt6djxhNe8 
  
 Spotlight TRAILER 1 (2015) - 
Mark Ruffalo, Michael Keaton 
Movie HD 
 
https://www.youtube.com/wat
ch?v=EwdCIpbTN5g 
 
 
Activity Option 3  
Activity Type: Case Study—the 
importance of the media 
 
Activity Option 4 :  
Activity Type:  Role Playing  
Dilemma based learning 
 

8.  Lecture 
including  
interactive 
pedagogy and 

Media literacy and civic engagement 

Rationale and Objectives: 

Activity 1:  Discussion of what is 
media literacy based on viewing 
these video? 

http://www.agner.org/cultsel/mediacrisis.pdf
http://www.agner.org/cultsel/mediacrisis.pdf
https://en.wikipedia.org/wiki/International_Standard_Book_Number
https://en.wikipedia.org/wiki/Special:BookSources/978-1-4129-5360-3
https://en.wikipedia.org/wiki/International_Standard_Book_Number
https://en.wikipedia.org/wiki/Special:BookSources/0-7456-2844-3
https://www.youtube.com/watch?v=nrXlY6gzTTM
https://www.youtube.com/watch?v=nrXlY6gzTTM
https://www.youtube.com/watch?v=vLt6djxhNe8
https://www.youtube.com/watch?v=vLt6djxhNe8
https://www.youtube.com/watch?v=EwdCIpbTN5g
https://www.youtube.com/watch?v=EwdCIpbTN5g
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the use of 
various 
teaching 
methods 

 

 

Media literacy 
and civic 
engagment 

 Young people are making active use of the Internet 
in ways that may or may not contribute to civic 
engagement. While some scholars believe civic 
engagement arises naturally from digital media use, 
others believe that media literacy education is 
needed to provide the cognitive and social 
scaffolding that systematically supports civic 
engagement.  This unit shows how media can be 
used as a tool in promoting active citizenship 
and as a means of shaping ideas and ideology. 

 Learning outcomes: 

• Students will be able to categorize different 

types of media 

• Students will be able to recognize fake news and 

factual news. 

• Students will be able to analyze advertisements, 

news, news commentary.   

• ·Students will be able to present information in 

an objective manner and also analyze this 

information in a news commentary. 

Suggested Literature: 

Hans Martens Renee Hobbs(2013) How Media 
Literacy Supports Civic Engagement in a Digital Age, 
University of Rhode Island, hobbs@uri.edu 

https://digitalcommons.uri.edu/cgi/viewcontent.cgi
?article=1048&context=com_facpubs 

Buckingham, D. (2007b). Digital media literacies: 
rethinking media education in the age of the 
Internet. Research in Comparative and International 
Education, 2(1), 43- 55. doi:10.2304/rcie.2007.2.1.43 

Cohen, C. & Kahne, J. (2012, June 26). Participatory 
politics: New media and youth political action. Youth 
and Participatory Politics Project, MacArthur 
Research Network. Retrieved July 14, 2012 from 
http://dmlcentral.net/resources/5058 

Jenkins, H., Clinton, K., Purushotma, R., Robison, A. 
& Weigel, M. (2007). Confronting the challenges of 
participatory culture: Media education for the 21st 
century. Chicago IL: The John D. and Catherine T. 
MacArthur Foundation 

https://www.youtube.com/wat
ch?v=GIaRw5R6Da4  
 
https://www.youtube.com/wat
ch?v=oQMSKRrDjB4 
 
 
Activity 2:  View these videos 
https://www.youtube.com/wat
ch?v=oQMSKRrDjB4  
 
 
http://www.sharemylesson.co
m/article.aspx?storyCode=5000
6902&cid=SML_bullyprevent&u
tm_source=aff&utm_medium=
prom&utm_campaign=bullying 
 
Discuss the  different situations 
that teachers may encounter 
and possible strategies and 
approaches to dealing 
empowering media literacy and 
civic engagement 

Activity 3:   

Do you think of “Saturday Night 
Live” as propaganda? What 
about those commercials of 
sad-looking puppies in cages 
that can’t be helped “without 
your support”? media literacy 
and contemporary propaganda. 
[ 1,122 more word ] 
http://mediaedlab.com/2017/0
4/07/distracted-and-
distractable 

 

https://digitalcommons.uri.edu/cgi/viewcontent.cgi?article=1048&context=com_facpubs
https://digitalcommons.uri.edu/cgi/viewcontent.cgi?article=1048&context=com_facpubs
http://dmlcentral.net/resources/5058
https://www.youtube.com/watch?v=GIaRw5R6Da4
https://www.youtube.com/watch?v=GIaRw5R6Da4
https://www.youtube.com/watch?v=oQMSKRrDjB4
https://www.youtube.com/watch?v=oQMSKRrDjB4
http://www.sharemylesson.com/article.aspx?storyCode=50006902&cid=SML_bullyprevent&utm_source=aff&utm_medium=prom&utm_campaign=bullying
http://www.sharemylesson.com/article.aspx?storyCode=50006902&cid=SML_bullyprevent&utm_source=aff&utm_medium=prom&utm_campaign=bullying
http://www.sharemylesson.com/article.aspx?storyCode=50006902&cid=SML_bullyprevent&utm_source=aff&utm_medium=prom&utm_campaign=bullying
http://www.sharemylesson.com/article.aspx?storyCode=50006902&cid=SML_bullyprevent&utm_source=aff&utm_medium=prom&utm_campaign=bullying
http://www.sharemylesson.com/article.aspx?storyCode=50006902&cid=SML_bullyprevent&utm_source=aff&utm_medium=prom&utm_campaign=bullying
http://mediaedlab.com/2017/04/07/distracted-and-distractable
http://mediaedlab.com/2017/04/07/distracted-and-distractable
http://mediaedlab.com/2017/04/07/distracted-and-distractable
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9.   Lecture 
including  
interactive 
pedagogy and 
use of various 
teaching 
methods 

 

Civil obedience 
:The Role of 
Educators in 
Prevention of 
and 
Intervention in 
indoctrination 
of obedience 

 Civil obedience : The Role of Educators in 
Prevention and Intervention of moral reasoning 
and civic action 

 
Rationale and Objectives: 

Obedience is a part of the foundation of society. 

Without obedience, naught would exist but chaos 

and anarchy. Without stability, productivity and the 

well-being of the citizens become non-existent. 

Because of this, one must question how obedient 

society can be without losing its individuality, for a 

society with no individuality does not consist of 

people but of mindless drones, unthinkingly carrying 

out orders for the hive’s queen. Experiments 

conducted by Asch, Milgram, and Zimbardo show 

human individuality is often subverted by the blind 

obedience humans feel towards those in a position 

of power. In order for human beings to maintain 

their individuality and a stable society, a balance 

between obedience and insubordination must be 

found.  

Obedience is detrimental when it can cause physical 

or mental anguish. If one is tasked with causing such 

pain to another person, disobedience in the form of 

insubordination is the choice that should be taken. If 

one follows the authority’s task and causes pain to 

another person, they have lost their individuality 

and ability to make choices on their own. Once one 

blindly follows a figure of authority’s directive, that 

person may conform to the majority if the superior 

commands many people. 

Learning Outcomes:  Students will be able to: 

• Identify the relationship between obedience and 

disobedience 

• Identify the educator's role in processes of 

obedience and disobedience 

• Describe the implications of obedience and 

disobedience 

Activity 1: 

Civil obedience: Thoreau and 
Civil Disobedience 
https://www.youtube.com/wat
ch?v=gugnXTN6-D4 

"It is better to have your head 
in the clouds and know where 
you are, than to breathe the 
clearer atmosphere below them 
and think that you're in 
paradise." 

Each person argues for and 
against Thoreau's quote 

Then they need to choose again 
and explain why they chose that 
position 

Categorize the different types 
of civil obedience and 
disobedience 

Activity 2: 

Listen to: Ted Talk:  Matt 
Damon on Civil Disobedience 
https://www.youtube.com/wat

ch?v=9KxOVy52EiE 

Martin Luther King Jr. Speech 
Civil Disobedience and obeying 
Just vs. Unjust laws  

 
https://www.youtube.com/wat
ch?v=jBkgdGIBv00 
 
 
Ask questions about the song. 

Did it remind you of 
yourself or anyone you 
knew when you were 
younger? 

http://www.inquiriesjournal.com/keyword/power
https://www.youtube.com/watch?v=gugnXTN6-D4
https://www.youtube.com/watch?v=gugnXTN6-D4
https://www.youtube.com/watch?v=9KxOVy52EiE
https://www.youtube.com/watch?v=9KxOVy52EiE
https://www.youtube.com/watch?v=jBkgdGIBv00
https://www.youtube.com/watch?v=jBkgdGIBv00
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• Analyze the role obedience and disobedience in 

the Asch's and Milgram  experiment  

 

Suggested Literature:  

•  Nicholas P. Leveillee (2011) The Role of 
Obedience in Society  , VOL. 3 NO. 05 | PG. 1/1   

• http://www.inquiriesjournal.com/articles/524/t
he-role-of-obedience-in-society 

• Asch, Solomon E. "Opinions and Social 
Pressure." Writing and Reading Across the 
Curriculum. Tenth Edition. Ed. Lawrence Behrens 
+ Leonard J. Rosen. Boston: Pearson/Longman, 
2008. 351-357. 

• Horton, Scott. ""Just Following Orders"." 1 July 
2009. Harper's Magazine. 7 July 2009 . 

• "Lawful Orders." 9 March 2008. Wikipedia. 7 July 
2009 . 

• Milgram, Stanley. "The Perils of 
Obediance." Writing and Reading Arcoss the 
Curriculum. Tenth Edition.Ed. Lawrence Behrens 
+ Leonard J. Rosen. Boston: Pearson/Longman, 
2008. 358-370. 

Recommended reading for the VaLe and Dilemma-
Based Learning Models: 

• · Patry, J.-L., Reichman, R. G., & Linortner, L. 

(2017). Values and Knowledge Education (VaKE) 

for Lifelong Learning in Applied Fields: Principles 

and General Issues. In H. E. Vidergor & O. Sela 

(Eds.), Innovative Teaching Strategies and 

Methods Promoting Lifelong Learning in Higher 

Education: From Theory to Practice (pp. 187-

213). New York, NY: Nova Science Publishers. 

• Patry, J.-L., Weinberger, A., Weyringer, S., & 

Nussbaumer, M. (2013). Combining values and 

knowledge education. In B. J. Irby, G. Brown, R. 

Lara-Alecio & S. Jackson (Eds.) and R. A. Robles-

Piña (Sect. Ed.), The handbook of educational 

theories (565-579). Charlotte, NC: Information 

Age Publishing. 

 

  

 
 

http://www.inquiriesjournal.com/authors/343/nicholas-p-leveillee
http://www.inquiriesjournal.com/authors/343/nicholas-p-leveillee
http://www.inquiriesjournal.com/articles/524/the-role-of-obedience-in-society
http://www.inquiriesjournal.com/articles/524/the-role-of-obedience-in-society
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10. Lecture 
including  
interactive 
pedagogy and 
the use of 
various 
teaching 
methods 

 

promoting 
active 
citizenship: 
Education and 
activism  

Promoting active citizenship through Education  

Rationale and Objectives: 

The need for active citizenship is associated with 

education for citizenship.  There has been a re-

emergence of citizenship education as an important 

part of curriculum for all ages.   This means that the 

notions underpinning the idea, including the 

meaning of active citizenship, are once again under 

scrutiny. This topic will examine different 

understandings of the relationship between 

Education and  citizenship and how this relationship 

may  give rise to different beliefs about what the 

rights and responsibilities of education as well as of 

citizenship. 

Learning Outcomes:  Students will be able to   
● Outline the major aspects of education for 

active citizenship   
● Outline the history and narratives and the  

different perspectives of the students and active 
citizenship.   

● Recognize the role of education in presenting 
the structural differences between human rights 
and democracy in different cultures 

● Recognize the role of education in presenting 
the challenges of diverse groups in organizations 

 
Methods for teaching: 
World Cafe  http://www.theworldcafe.com 

http://www.peopleandparticipation.net/display/Me

thods/World+Cafe 

http://www.co-intelligence.org/P-worldcafe.html 

 http://ncdd.org/rc/item/355 

 
Suggested Literature: 
Carter, C., & Osler, A. (2000). Human rights, 
identities and conflict management: A study of 
school culture as experienced through classroom 
relationships. Cambridge Journal of Education, 30 
(3), 336-356.  

Kerry J Kennedy  (2010) Student Constructions Of 
‘Active Citizenship’: What Does Participation Mean 
To Students? 

Suggested Activity based on 
World Cafe: 
Have the students break into 
groups of 3-5. 
One person in each group is the 
coach and presents each of 
these questions seperately 
writing down the ideas of the 
group in relating to these 
questions. 

Outline the major aspects 
of  active citizenship   
Outline the results of 
cooperation and  
relationship of other groups 
and  minorities  for civic 
engagement  
Examine the history and 
narratives and the  different 
perspectives of the 
students  
Recognize the structural 
differences between human 
rights and democracy in 
different cultures 
Recognize the challenges of 
diverse groups in 
organizations 

       The groups share and 
discuss there responses with 
each other in a class discussion. 
 

http://www.theworldcafe.com/
http://www.peopleandparticipation.net/display/Methods/World+Cafe
http://www.peopleandparticipation.net/display/Methods/World+Cafe
http://www.co-intelligence.org/P-worldcafe.html
http://ncdd.org/rc/item/355
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 Pages 304-324 | Published online: 05 Jul 2010 

https://www.tandfonline.com/doi/full/10.1111/j.14

67-8527.2007.00381.x?src=recsys 

 Lawson, H.  (2010)Active citizenship in schools and 

the community Pages 163-178 | Published online: 21 

Oct 2010  

https://www.tandfonline.com/doi/abs/10.1080/095

85170122413?src=recsys 

Starkey, H., & Osler, A. (2006). Education for 
democratic citizenship: A review of research, policy 
and practice 1995-2005. Research Papers in 
Education, 21 (4), 433-466.  
  

 
 

 

 

 

 

11.   Lecture 
including  
interactive 
pedagogy and 
use of various 
teaching 
methods 

 

The Role of 
Public Sphere 

 

Rationale and Objectives:   

Public Sphere is a sort of environment in which a 
person can effectively fulfill the role of a citizen in a 
democratic society. In different societies it can be 
more or less developed. There are even societies 
that do not know it at all. Citizenship Education in 
the context of Public Sphere appeals to an 
understandable and accessible environment in 
which person can use what they have learned in a 
practical way. In this way Civic Knowledge will be 
useful for them and they also will consider it as 
such. But in the context without Public Sphere 
educated man is suspended in a structural 
vacuum. Civic knowledge is not useful for them, 
and what they learned they can consider only as a 
beautiful utopian ideals. So education can even 
discourage them any civic action. This unit aims to 
understand what Public Sphere is, why it is so 
important in building democratic society and how 
to build it. 

Learning Outcomes: Students will be able 
to:                                 

 Suggested Activities:  

Activity 1:   Discussion: 

• what is Public Sphere 

• why it is so important 

•  example of existing Public 

Sphere 

• example of non-existing 

Public Sphere 

•  how to build Public Spher  

Activity 2: : Verbatim theater 
method: 

Divide group of students in 
pairs; Give them a topic of the 
story from their life (e.g. “the 
best moment in my life”, “the 
most difficult thing I have ever 
had to deal with” etc.); in each 
pair each person is a 
storyteller and then a listener; 
when everybody tells their 
story, each person has to tell 

https://www.tandfonline.com/author/Kennedy%2C+Kerry+J
https://www.tandfonline.com/doi/full/10.1111/j.1467-8527.2007.00381.x?src=recsys
https://www.tandfonline.com/doi/full/10.1111/j.1467-8527.2007.00381.x?src=recsys
https://www.tandfonline.com/author/Lawson%2C+Helen
https://www.tandfonline.com/doi/abs/10.1080/09585170122413?src=recsys
https://www.tandfonline.com/doi/abs/10.1080/09585170122413?src=recsys
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•  Define different aspects of the Public Sphere 

and explain why it is so important in making 

people socially active 

• Apply specific tools to create social activity 

with the community in the public 

sphere.                                     

 Teaching Didactics: 

• Lecture and discussion 

• Gamification 

• Theater tools 

• Student Council method 

Suggested Literature: 

•  Gordon Finlayson,  J. (2005). Habermas: A 

Very Short Introduction, Oxford University 

Press, Chapter 6 Discourse ethics I: discourse 

theory of morality; p. 76-91; Chapter 7 

Discours ethics II: ethical discourse and the 

political turn, p. 91-106. 

•  http://www.mercaba.org/SANLUIS/Filosofia/a

utores/Contempor%C3%A1nea/Taylor,%20Ch

arles/Modernity%20and%20the%20Rise%20of

%20the%20Public%20Sphere.pdf  

•  Calhoun, C. (1993) Civil Society and the 

Public Sphere, in: Public Culture 1993, 5: p. 

267-280, University of Chicago 

•  Gordon Finlayson,  J. (2005). Habermas: A 

Very Short Introduction, Oxford University 

Press, Chapter 8: Politics, democracy, and 

law, p. 106-122. 

•  Sennet, R. (1974). The Fall of Public Man, 

Cambridge University Press 

 

the story of their partner, trying 
to act them. 

 Activity 3:  Gamification 

Use specially prepared 
educational games to teach 
students how to cooperate 
with others and solve 
problems together 

 Activity 4: Student Council 
method 

Use Student Council Method  
to discuss and solve problems 
between students 

12.   Lecture 
including  
interactive 
pedagogy and 
the use of 

7. Project implementation 
 

Rationale and Objectives:   

Education is key to the development of children’s 

social, cognitive, economic, and civic competencies 

Activity Option 6: 

Activity Type: Panel Discussion  

 
 

http://www.mercaba.org/SANLUIS/Filosofia/autores/Contempor%C3%A1nea/Taylor,%20Charles/Modernity%20and%20the%20Rise%20of%20the%20Public%20Sphere.pdf
http://www.mercaba.org/SANLUIS/Filosofia/autores/Contempor%C3%A1nea/Taylor,%20Charles/Modernity%20and%20the%20Rise%20of%20the%20Public%20Sphere.pdf
http://www.mercaba.org/SANLUIS/Filosofia/autores/Contempor%C3%A1nea/Taylor,%20Charles/Modernity%20and%20the%20Rise%20of%20the%20Public%20Sphere.pdf
http://www.mercaba.org/SANLUIS/Filosofia/autores/Contempor%C3%A1nea/Taylor,%20Charles/Modernity%20and%20the%20Rise%20of%20the%20Public%20Sphere.pdf
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various 
teaching 
methods 

 

Project 
implementation 

that enable them as adults to participate as active 

citizens in their society. This topic presents the 

importance of access to education as a critical 

component in children's development and aims to 

examine the ways that different educational 

structures affect the child's right to develop. 

 

Learning Outcomes:   

● Delineate the significance of education as a 

central component in the child's right to 

develop. 

● Examine the ways that different educational 

structures affect the child's right to develop. 

● Recognize the relationship between different 

educational models and the child's right to 

develop. 

● Recognize cosmopolitan citizenship and its role 

in the global community. 

 

Compulsory Literature: 

    

1. Osler, A., & Starkey, H. (2010). Human rights and 

democracy in schools. In A. Osler & H. Starkey, 

Teachers and Human Rights Education (pp. 144-

163). Stoke-on-Trent: Trentham Books Ltd.  

 

Supporting Literature: 

1. Carter, C., & Osler, A. (2000). Human rights, 

identities and conflict management: A study of 

school culture as experienced through 

classroom relationships. Cambridge Journal of 

Education, 30 (3), 336-356.  

2. Starkey, H., & Osler, A. (2006). Education for 

democratic citizenship: A review of research, 

policy and practice 1995-2005. Research Papers 

in Education, 21 (4), 433-466.  

 

13.   Lecture 
including  
interactive 

8. presentations 
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pedagogy and 
use of various 
teaching 
methods 

 

 

Compulsory Literature: 

    

1. Starkey, H. (2012). Human Rights, 

cosmopolitanism and utopias: Implications for 

citizen education. Cambridge Journal of 

Education, 42 (1), 21-35. 

   

 

Supporting Literature: 

1. Gaudelli, W., & Fernekes, W. R. (2004). Teaching 
about global human rights for global citizenship. 
The Social Studies, 95 (1), 16-26.  

2. Osler, A., & Starkey, H. (2002). Education for 
citizenship: Mainstreaming the fight against 
racism? European Journal of Education, 37 (2), 
143-159. 

 

14.  Project 
Presentations 

    

15.  Project 
Presentations 

Course 
Summary  
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Appendix 1:  Example of a Project for the Course (that can be presented during  the last two sessions) 

 

Promoting Active Citizenship Project: - Final Assessment (100% of final grade)  

 Description: Students will focus on one type of civic engagement activity on Campus or organization, or 

related human rights phenomena/ social issue, conducting exploratory research.  They will identify, visit, 

and gather information related to their chosen establishments or examine civic engagment phenomena/ 

social issue.  

Possible sites for the research projects include local community agencies, educational institutions, or 

social service agencies that serve diverse groups and that deal with issues related to civic and social 

issues  and human rights. One example of such a project could be the development of an organizational 

profile about the agency mission and services.   

Methods: Student project selection will be coordinated with the instructor, who will provide assistance 

and guidance.  

Assessment of final project: Student assessment will be two-fold and based both upon group oral 

presentations in class of specific projects areas and upon individually written brief reports describing the 

research process and detailing information regarding the needs of the organization or diverse group 

phenomena/ social issue. Assessment of the final project will include both assessments of the process as 

well final products.  

below.   

Guidelines for Project in class presentation and written report: 

1.      Purpose of the Organization/ Description of Phenomena .  Why was it founded and what are its 

mission goals? (10 points) 

2.      History of the Organization:  When was it founded and how did it develop and the type of cases 

that it has dealt with over the year. OR historical perspective of the social phenomena (5 points) 

3.      Structure of the Organization:   What positions and different roles are there in the organization. 

(5points) 

4.      Organizational Activities:  Detailed description of the activities that the organization does. (5 

points) If social phenomena- what activities are conducted in general in this area.  

5.      Describe one case-study which the organization has dealt with.  In the case studies or advise an 

original study. describe: (5 points)   

a.       How the case came to their/your  attention. 
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b.      How they/you  defined the problem. 

c.       The Actions that they took/you advise to take. 

d.      How the case was resolved/ what do you suggest  

e.       Lessons to be learned from the case? 

6.      In what ways does this organization/ social phenomena relate to the Convention of civic 

engagment? (20) 

7.      How does the organization view and define Civic and social engagment in light of their work. (If 

social phenomena – how do you view this is light of it. (20)   

8.      What are the agency’s (social phenomena) greatest challenges that it faces?  (10 points) 

9.      What are the agency’s plans for the future / what do you believe should be the plans to cope with 

the social phenomena you have researched? (10 points) 

10.  Reflection:  (10 points) 

a.       What did learn from this project?  

b.      What was the most unexpected thing you discovered? 

c.       What did you like best about doing this project? 

d.       How to you feel this organization may be relevant to your future work experience? 
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